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Teaching Spanish in school continues to be problematic, especially in regions where 

there are large numbers of Spanish-speaking communities.  Few schools offer Spanish for 
bilingual learners; most continue to teach Spanish as a foreign language, using Other Spanish 
(Mena, 2022) as the norm for curricularization (Valdés, 2017) of what is taught and how it is 
taught.  Accordingly, Spanish taught most schools adheres to a principal of white centered first, 
owing to beliefs about white supremacy and the inherent value of Standard language used by 
Other Spanish speakers (Schwartz, 2023).  In this presentation, I use artwork I have created 
over the years into the present (Faltis, 2010; 2012; 2013), coupled with my own writings and 
others’ understandings about Spanish in the U.S. (Caldas & Faltis, 2017;Constantino & Faltis, 
1998; Faltis,1981; 1984; Faltis, J. 1951; Johnson, 1945; Parra & Faltis, in press; Valdés-Fallis, 
1978), to argue that nuestro español vale in ways that white and European Spanish teachers fail 
to grasp (Faltis, 2022; 2022b).   

The presentation weaves a discussion of nuestro español and how it has been portrayed 
in the literature, what I refer to as the distribution of deficiency, with art that I have created on 
various topics concerning the treatment of bilingual Spanish speakers and how to resist this 
treatment by creating space for these students to expand their Spanish repertoires.  The 
distribution of deficiency refers to the long-standing demonization of Spanish speakers in the 
U.S., particularly the Spanish of U.S. bilinguals schooled in English-only, the default means of 
academic acculturation.  Spanish speaking bilingual children and youth are portrayed as 
speaking pocho Spanish, Spanglish, Tex-Mex, and other macaronic ways of using Spanish that 
according to many Standard Spanish teachers (Schwartz, 2023; Valdés, 1999) has no place in 
the classroom, and needs to be eradicated (Valdés-Fallis, 1978; Valdés, 2017).  ¡Ya basta! 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 



 

 

2 

References 
 
Caldas, B. & Faltis, C. (2017). Más allá de poly, multi, trans, pluri, bi: ¿De qué hablamos 

cuando hablamos del translingüísmo? NABE Journal of Education 8(1), 155-165. 
 
Constantino, R., & Faltis, C. (1998). Teaching against the grain in bilingual education: 

Resistance in the underlife. In Y. Zou and H. Trueba (Eds.), Ethnic identity and 
power: Cultural contexts of political action in school and society (pp. 113-131). 
Albany, NY: SUNY Press 

 
Faltis, C. (2022a). Understanding and resisting perfect and eugenics-based language ideologies 

in bilingual teacher education. In J. MacSwan (Ed.). Multilingual perspectives on 
translanguaging. (pp. 321-342). Clevedon, England: Multilingual Matters, Ltd. 

 
Faltis, C. (2022b). Framing bilingualism within the context of a transnational border: place-

based and place-conscious enactments for two kinds of bilingual youth in Laredo, 
Texas. Educational Linguistics, 1(1) 179-195. 

 
Faltis, C. (2013). Eradicating borders: An exploration of scholARTristy for embracing Mexican 

immigrant children and youth in education. Journal and Language and Literacy Education 

9(2), 50-62. 

 
Faltis, C. (2012). Art and living inquiry into the anti-immigrant discourse. International Journal 

of Multicultural Education. 14(2). http://ijme-journal.org/index.php/ijme/issue/view/23 
 

Faltis, C. (2010). Artists and counter-narratives in the new era of anti-immigration. Teachers 
College Record, Date Published: July 13, 2010. http://www.tcrecord.org ID Number: 
16066. 

 
Faltis, C. & Coulter, C. (2004). Bilinguaphobia in the new millennium. In P. Wolfe & L. Poyner 

(Eds.). Marketing fear in America’s public schools (pp. 211-234). Mahway, NJ: Lawrence 
Erlbaum. 

 
Faltis, C. (1984). Reading and writing in Spanish for bilingual college students: What's taught in 

school and what's used in the community. The Bilingual Review/Revista Bilingüe, 11(1), 
21-32. 

 
Faltis, C. (1981). Teaching Spanish writing to bilingual college students. NABE Journal, 6(1), 93-

105. 
 

Faltis, J. (1951).  Understanding our students of Mexican extraction. California Teacher 
Association Journal, 47, 11-18, 

 

http://ijme-journal.org/index.php/ijme/issue/view/23
http://www.tcrecord.org/


 

 

3 

Johnson, M. C. (1945).  Spanish for Spanish-speaking pupils.  Hispania, 28, 132-134. 
 
Mena, M. (2022). The language-elsewhere: A friendlier linguistic terrorism. In Cobas, Urciuoli, 

Feagin, & Delgado (Eds.) The Spanish Language in the United States (pp. 80-95).  New 
York: Routledge. 

 
Parra, M.L. & Faltis, C. (in press).  Envisioning an inclusive, equitable and just language 

education for Latinx children and youth: Valdés contributions to teacher preparation. In 
A. Kibler, C. Faltis, A. Walqui, & G. Bunch, (Eds.).  Courageous contributions:  Guadalupe 
Valdes’ enduring work toward equity in multilingual schools and communities.  Bristol, 
England: Multilingual Matters. 

 
Schwartz, A. (2023).  Spanish so white:  Conversations on the inconvenient racism of a ‘foreign 

language’ education.  Bristol, England: Multilingual Matters. 
 
Valdés, G. (2017) Entry visa denied: The construction of symbolic language borders in  
 educational settings. In O. García, N. Flores & M. Spotti (Eds.), The Oxford Handbook of 
 Language and Society (pp. 321-348). Oxford University Press. 
 https://doi.org/10.1093/oxfordhb/9780190212896.013.24 
 
Valdés, G. (1999). Nonnative English Speakers: Language Bigotry in English Mainstream  
 Classrooms. ADFL bulletin, 43-48. 

 
Valdés-Fallis, G. (1978).  A comprehensive approach to the teaching of Spanish to bilingual 

Spanish-speaking students.  Modern Language Journal. 62, 102-110. 

https://doi.org/10.1093/oxfordhb/9780190212896.013.24

